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Iepiinyn

21NV €moyN TG NAEKTPOVIKNG TANPOPOPNONG OMALTEITOL VO ETAVEEETACTEL O POAOG
TV BipAobnkovopwmy. Ot BifAobnkeg Bo mpémel va eUmAOKOOV GTNV EKTOLOEVTIKY
dwdwosio, ONANOY VO GUUUETAGKOLV OTH OAOIKAGIO OVATTLUENG TNG KAHOONYNTIKNG
otpotnywkng (instructional strategy), ¢ ekmoudevTiKng moapépPacng oty avamtuén
TANPOPOPLOKADV JeEI0TATOV, KOODS Kol oTov KaBodnyntikd oyedlacud (instructional
design, ID), omAadn g O00KaGIOG OYESACUOD TOL TEPLEYOUEVOV KOl TNG
KOBOOMYNTIKNG GTPOTNYIKNG Yo Vo, xpNoomoin0el e ekmondentikd mepiBaAlov.

H xaBodnyntikn otpatnyiky] oG eKTAIdELTIKY O1001KoGio Kot 0 KafodnynTikog
oxedopnog PoaociCoviar otig Oewpleg pdbnonc.  Ymdpyovv moAAEg OewpnTikég
npooeyyioelg pabnone. T mv  avdmrtvén  KoBodnynTikng  oTPATNYIKAG O
KOVGTPOLKTIBIopdg, mov vrootpilel 6Tl TO GTOUO €vePYEl OTO AVTIKEIUEVO KOl GTO
YEYOVOTO Kol OTOKTA TNV KATOVONOT LE TNV 01K TOL AVTIANYT Y10 TOV KOGHO HEGH ad
TV EUMEPIR TOV, ELPAVILETOL VO TPOCPEPEL TIG TTLO MPULES TPOGEYYIGELC.

Ave&dpmra and 1 OBswpio pddnong mov Oo emAeyel, yio va vmootnprydei M
e&dhetym TOL TANPOPOPLOKOV AVOAPAPNTICUOD YPELALETOL VO OVAYVOPLGTEL 1] SIIAEKTIKY
oyxéon pobnt) Ko pabnolokng owdikaciog, n avaykn g evepyols GUUUETOYNG TOV
BpAonkovopmy Kot 1 avTioTOlyn OpPYOVOTIKY] LTOCTAPIEN KOl OTEAEYMOY TOV
BAodNk®dv. Ot 6e£10TNTEC OV AMOLTOVVTIOL Y10, OVTAV TNV €PYACia dgvV dOAGKOVTOL
aLTH TN OTYU oTiS oYoAég PrfAtodnkovopiog otnv EAAGSa. Ot Bifiodnkovopot yio va
VoG TNPIEOLY TO £PYO TOL TANPOPOPLAKOL OAPUPNTIGHOV O TPEMEL VO EKTALOELOVTAL

€101KA Y100 VO VAOTTOLOVV TETOL0 TPOYPELLLLATOL.

Abstract

In the digital world it is necessary to re-examine the role of librarians. Libraries

should be involved in the educational process that is they should participate in the



process of developing instructional strategies, as an educational interference in the
development of information skills, as well as in the instructional design, that is in the
process of designing the content and instructional strategy for use in an educational
setting.

Instructional strategy as an educational process and instructional design are based
on learning theories. There are many theoretical approaches to learning. For the
development of instructional strategies, constructivism claiming that the person acts on
objects and facts and acquires understanding with his/her own perception of the world
through his/her experience seems to afford the more mature approach.

Regardless of the learning theory which will be chosen for the support of the
deletion of information illiteracy, it is necessary to accept the dialectical relationship
between the learner and the learning process, the need for active participation of

librarians and the equivalent



H mocomt0 TV TANPOQPOPILDV, TOL TPOGPEPEL 1) KOWMVIO TNG TOYKOC UG YVACNG
dmhactdleTon oxeddv kdbe 600 ypovIa. AVTN 1 TPOGPEPOUEVT] TOGHTITO TANPOPOPIDV
v vo a&roromOet, amontel amd Toug ypnote v avdmrtuén oelotntov. H
TOAVTAOKOTNTO TOL EUPAVICOVV 01 NAEKTPOVIKEG TNYEG TOL KLPLOPYOVV GHIUEPD OTN
dtavopun TG TANPOPOPIaG, amattoby Yo TNV TPOSRacT 6T apyEio TOVG MG ATAPOiTNTES
KOVOTNTEG TNV OVATTVEN YADCGOG EMKOVMVIOG LLE TIG NAEKTPOVIKEG TTNYEC KOl TNV
avamTuEn KTk TVEHOTOG Y. Vo evTomilovyv cuvapeic TANPOPOPies KoL VoL
a&10A0YOVV TIG TNYES, e 6TOYO Vo ADGOVV TPOPANUATO KOl VO TTAPOVY CMGTES ATOPACELS
(Farmer, 2003). Eppaviotniav 0nAadr 6Toug YpnoTEG TOV TANPOPOPLOV VEES OVAYKEG,
ot omoieg amotédecav yo Tig Akadnuaikés fipiodnkes mpodxinon yia tov
EMOVOTPOGOIOPIGHO TOV TPOTOL KOl TMV VANPECLDY TOV TPOGEPEPAV Ol
B1pAoOnKovopoL, ETELDN O1 YPNOTES TOV TANPOPOPLOKDOV TNYDV Yperdlovtor Borfeta yia
™V TpOSPaot Kol TNV KPITkn aloAdynon g ToldTnToS TWV TAPOPOPLOYV TOV TOVG
TaPEXOLV Ta HIKTLO.

Ot BAodnkovopol Tov Akadnpaikov BifAiodnkdv npénet va pmopodv va
Bonbncovv Tovg ¥PNOTEG VO EPEVVICOVY GTIG TNYES TNG PBA0ON KNG Ko va
aE0A0YNGOVY ALTA TOV AVAKTOVOV UE Eva GVGTNIATIKO TPpOTO. ETot o1 Akadnpaikég
BiAoOnkeg avakdivyav pia véa dpactnptotnTa, 1 oroia toug £dmwaoe véa didotacn. Ot
BiBAoOnkeg oty véa emoyn ypetaletal va evioyBovv 6Ty EKTOOELTIKN dlodikacio
(Homann, 2003) kot va tpowBovv tov mAnpopoprakd oarpafnticpd. Ot BAiodnkovopot
oniadn va eivar ikavol va epydlovior o€ Eva TAOIGL0 TOL EMTPEMEL TNV EKTOUOEVLOT TOV
YPNOTAOV OTIG TNYEG TG PLPA10OM KNG,

[ToAhoi Bewpovv 6Tt TANPOPOPLOKOS AAPAPNTIGHOG Evat LOVO 1) IKAVOTNTO VL
YPNOUOTOLOVV 01 YPNOTEG TIG TNYES KOl KUPIMG TIG NAEKTPOVIKES TNYEG. 26TOCO £val
HEeYAAO HEPOG NG PLAOYpapiag TOV gival aPlEP®UEVO GTNV OVATTLEN TOV IKAVOTHTOV
Yo TNV AVAKTNON CLVOPAOV TANPOPOPL®OV ot TIG TNYEG, Bewpel OTL 0 TANPOPOPLOKOS
AAQOPNTICUOG TEPLEYEL KOL TNV OVATTVEN TG KOVOTNTOG Y10 0EI0AGYNOT LE KPLTIKO
TVELLOL KO ATOTEAECUATIKY xp1iomn TG TAnpoopiag (The progress report of the
Presidential Committee on Information Literacy, 1998; Information Literacy Competency
Standards for Higher Education, 2000). O mAnpo@opiakdg aApafntiopnds dnAaon, mg
dtadtkacio AVATTLENS IKAVOTHTMOV Y10 TNV OVAKTN G KOl PN o1 THG TANPOQOpiag,

amoteAlel ™) Pdon yia ) oo Piov exkmaidevon (Cunningham & Lanning, 2002) kot



ONUOVTIKO TOPEYOVTO Y10 TOV TEPLOPIGLO TNG AVICOKATAVOUNG TNG Yvaons (Moore,
1998; Ercegovac, 1998; Skov & Skearbak, 2003; Audunson & Nordlie, 2003).

O opiopdg ToL TANPOPOPLIKOL OAPAPNTIGHOL TEPIKAELEL SEEIOTNTEG TOV ALPOPOVV TNV
TEYVOAOYi TNG TANPOPOPNONG aALE OlevphveTal Kot o€ dALa edia. O 6pog
TANPOPOPLOKOS AAPAPNTICUOS OTOKTAEL TEAKA EVPVTEPT EVVOLN £TGL TOV MG
TANPOPOPLOKE aAPafNTIcHéVOS Vo opileTat 0 AvOp®TOG oL £xel TNV KAvOTNTOL!:

e Noa avayvopilel 6T1 1] cwoti TANpoopia elvarl n faon yio ™ Ayn omoedcewV
e Na evromilel Tig TYEC TS TANPOPOPMONG

e No avakTd TV TANPOEOPNON ATOTEAECUATIKA OO TIG NAEKTPOVIKES TNYES

e Noa a&lohoyel TV TANPOPOHPNON TOV EYEL OVOKTNGEL

e No opyav@OVEL TV TANPOPOPNOT| TOV EYEL AVOKTNOEL Y10 TPOUKTIKEG EQAPUOYES

ZOUEOVO LE VT TO KPLITRPLL, EVOG GOLTNTAG 1 £vaG EPELVNTAG TOL EXEL TT.X. TNV
wavotnTa va xewpiletan v 1eQvoroyio TG TANPOoOpNoNG OeV givor amapoaitnTo Kot
TANPOPOPLOKE OAPAPNTIGUEVOS. Ot TPOTOL EPOPLOYNG IO TOALTIKNG Y10 TNV aVATTUEN
TOV TANPOPOPLOKOV aAPAPNTICHOD Ba Tpémel va epguvn oy péca 610 TEPPAAAOV TNG
Tp1ToPadpiog ekmTaidevong Kot TV aKaONUoik®V BA0ONK®OV, ETE1dT) 0 TANPOPOPLOKOG
aAQaPnTiIonog amotelel Evay amd TOVG 6TOYOVS TNG KOOI YNTIKNAG CTPATYIKNG TNG
pabnong.

Q¢ kaBodnyntikn otpatnykn (Instructional strategy) opiCeton 1 dwadikacio
EKTOOEVTIKNG TapERPaong oty avantuéEn deSlottov. H kabodnyntikn otpatnykn
TOPATEUTEL GTNV avAyKN kaBodnynTikod oyediacpov (instructional design, ID) mov mg
OpOG XPNOLOTOLEITAL Y10 VO TEPLYPAYEL TN SLOOIKAGIO GYEOIAGIOV TG EKTALOEVTIKNG
napéuPaong mov Eekvavtag amd Ty vioBETnon kdmotag amd Tig Bewpieg ™G pabnong
(Tilikidou, ---) @TAvEL GTOV TPOGIOPICUO TOL VAIKOD KOt TOV UETP®V aELOAGYNONG TOL
Ba ypnoiporomBovv oto exkmaidevtikd mepiPdirov (Carson and Curtis, 1991, Macro
Theory). OvclaoTiKd KaBodNyNTIKY GTPATNYIKY BE®pEitan N TPAKTIKN EQOUPLOYT TOV
Bewprdv pddnong (instructional theories), evd 0 kaBoONYNTIKOG GYEOIAGUIC AVAPEPETAL
070 TTEPLEYOLEVO, GTOV TPOTO TTOV 0 GYENAGHUOG B0l AEITOVPYNCEL IO ATOTEAEGILATIKG KO
OTOV TPOTO TOV B TAPOVGIUGTEL TO VAIKO.

H emhoyn pog Bewpiog pabnong mov Ho amoterécet ) Pdon yio TOV GTPATNYIKO

oxedlacpd etvar pa oOvOetn dtadikacio. Avt 1 EmA0YY €E0PTATAL KATA TOAD amd TN



Bewpntikn Tpocéyyion ota {nTnpaTo LAbnomng Kot to omoia Lropovv va, aravtniovv,
katd tov Guba (1990), pe kamota amd Tic TPEIS OspeMMOELS OUADEG EPMTNCEMYV :
® TNV OVIOAOYIKT], ONAadN OTIC epwtnoels Tt eivan eKeivo Yo To omoio pmopove
va amoktoovpe yvoon; [low givol n oo e TpaypatikdTnTog Kot oV DITaPYEL
OLVTIKELLEVIKT] TTPAYLLATIKOTNTOL,
® TNV EMOGTNUOAOYIKY], ONAadY| oLTH TTOL pgLVA To epdTnpa: ITowa ivar ) pHon
™G OYE0NG OVAIESH GE VTOV TTOL ava(NTA TN YVAOGCT KOl 6TV 1010 T YVAOo;
e 11 pebodoroyikn, SnAadn avtn Tov acyoAeital pe To {Rtnua: g propel avtdg
oL ovaNTd TN YVOGCN Vo TNV EVTIOTICEL,

Ot amavinoelg oto Oepelmon avtd epotiuata Tov £0ece o Guba, opadomolovviat
Kot SNUovpyovv 600 peydres katnyopieg Bewpldv g pdbnong: Tov cCuUTEPLPOPIGUO
(umyafropiopdg) M avtikeleviopud (objectivist) kot to diepunvevtiopd (interpretivist) 1)
KOVoTPOVKTIBIopO. O kovoTpoukTIPiopds, mov vrootnpilel Ot 10 dtopo evepyel ota
OVTIKEILEVO KO GTA YEYOVOTO KO OITOKTE TNV KOTOVONOT| LLE TNV O1KT] TOL OvVTIANyM Yo
TOV KOGHO HEGO O TNV EUTELPIR TOV, ELPUVILETOL VO TPOCPEPEL TIC TLO DPUEG
npooeyyioelg, (Brooks and Brooks, 1999; Lorsbach and Tobin, 2002), 1dwaitepa yio v
TPOMONGN TOL TANPOPOPLOKOV AAPAPNTICLOV.

O kovotpoukTIBiopog Bempet 0TL 0 ekmadeLOEVOG TpEmEL va fonbeiton Yo vo
EPUNVEVCEL, VO KATOVOTOEL KO VO, KATAOKEVACEL TN 1K1 TOL OVOTOPAoTOON TNG
TPOYUATIKOTNTAG, GTNPLYUEVOG OTNV TANpoopia Kot TV eunelpio. H oyéon avapeoa
OTN YVAOT KOl TNV EUTELPI0 YIVETOL GTOV KOVOTPOLKTIPIGHO KEVTPIKO {RTnua enedn £Tot
EPELVAOVTOL TOL EPMOTNLLOTA Y10 TO TMG LOBOIVOUY 01 EKTOOEVOUEVOL KOl TG PTAVOLY GE
pio amdvTnor). ZOUe®VA AOITOV LE LTV TNV TPOGEYYIoT, 1) YVAOOCT Kot 1)
TPOYUATIKOTNTA OV £XOVV OVTIKELLEVIKT KO amOAvTn a&io aALd 1) Yvdon ivol Koppdrt
TOV VONTIKOV KOGLLOV TOV YVAGTI KOl GYETIKN LE TNV EUTEPTIO TOV £YEL ALTOG OO TO
ePPAALOV TOV. ANAOON 1 YVOOT SAPEPEL AVAAOYQ LLE TIG EUTEIPIEG TOV
EKTOOEVOLLEVOL, TNV DTOJOUT TNG TOOEIOC, TIG OVAYKES KO TV KOWVOVIKN
aAAniemiopaon Tov kdbe atdpov mov maipvel pEpog ot drodikacio g pabnong (Kruse
1998; Seel 2001; Matthews 2002; Tilikidou, 2004 p. 47).

H amodoyn tov KoveTpoukTIBIopod £xel ONUAVTIKEG ETOPACEL 0TOV KaBoONYNTIKO
OYEOOOUO, OGS GTPATNYIKNG YO TNV TPo®ONon Tov TANPOoPoplokol aApafntiocuov,
EMELON KATA TOVG KOVOTPOLKTIPIOTEG €ival omapaitnTo 1 EKTOOELTIKY dladKaGio Vol

TOiPVEL VITOYT TNG TO TL NON Yvopilel 0 KabBévag kot Tov TpOTo mov 0 Kabévag pabaivet



(Lebow 1993; Reigeluth and Squire 1998). Zopepmva pe TV KOVOTPOLKTIPIOTIKY Aoy
poévo 0 oTpaTNYIKOS oTOYXOG MG poBnolokng  dadikaciog mpémelt  vo  glva
npokabopicpévog (Willis 1995). Zopemva, oOnAadn He aUTAV TNV GTOWYN TO TEPIEXOUEVO
oL Ba dwaytel dev pémel va. elvarl TPoKaBopPIGUEVO, Tapd LOVO Ol YEVIKOL GTOYOL TOV
HaONUoTog, 10 YeEVIKO YVOoTiKO avtikeipevo. Tlapddinia oto mAaiclo pog TETolog
TPOTOOTG, Ol EKTALOELOUEVOL Bl TTPEMEL Vo VBapPVUVOVTOL VO SNIULOVPYNGOLV TN YVOCN
a0 MEPLOCOTEPES KO SLOPOPETIKEG TPOGEYYICELS KAl Vo avalnTHoovV T GYEGELS TOV
0éuotog, mov  omovddlovv, pHE  AAADL  GLVOQY]  YVOOTIKA  oavtikeipeva. Ot
KOVOTPOUKTIPIOTEG, ONAOY], EMOIOKOVYV HECH amd TOV KOBOOMYNTIKO CYESOGUO V.
ONUIOVPYNGOLV EVa EKTALOEVTIKO TTEPIPAAAOV, GTO OTOI0 Ol EKTOOEVOUEVOL VO LTOPOVV
va gpunvedoovy gredBepa Kot va KotoAdfaivouv v mpaypotikdOtnTa, Y avtd 1
TANPOPOPIOL OEV TPEMEL VO TOPOVGLALETOL YOPLOTO OO TO YDOPO TOL TNV TOPAYEL,
avtifeta n yvoon Bo mpénel vo cvuvodetal pe 1o mePPAAAOV Yo To omoio givorl ypnolun
(Gabrys, Weiner and Lesgold 1993; Bednar et al. 1995; Savery and Duffy 1995; Nicaise
and Barnes 1996). H nmpoondbeio yio petddoon g mAnpo@opiag Kol yvmdong mov dgv
OVTOTOKPIVETOL G TPOYLOTIKEG OVAYKEG UTOPEL VO KOTAANEEL o€ amoTuyia.

O)Lot 01 KoOVeTPOLKTIPLOTEG GLUEMOVOVV ETIONC OTL 1] CLVEPYOTIKN LABN oY givor 1) To
OTOTEAECULOTIKT SO0KTIKY] LEBOOOG KO QLT TTOL KOADTTEL TNV podnolaxkn Bedpnon tov
kovotpovkTiiopov (Lebow 1993; Garside 1996; Rader 1998). Zn BifAoypagio
enpaviCovral evolupEPOVCEG LEAETEG TOV OLPOPOVV OTOTEAEGILOTIKES GTPOUTNYIKEG
dwackoMag Paciopuéveg 6TV OLOOIKT EKTAIOEVOT) KO OTIG 0TTO1EG 1) KOO YN TIKN
oTPOTNYIKN EVOUPPOVEL TN GLVEPYGIO AVAUEGO GTOVE EKTOOEVOUEVOVS Kol avaryvapilet
OTOV EKTOOEVTN TO POAO TOV cLUPovAOL (mentor) Tov Ba kaBodnyel kat oyt Tov
daokaAiov mov Ba Tapéyet EToun yvoon (Jonassen and Rohrer-Murphy, 1999; Brooks
and Brooks, 1999).

SOupova pe TNV TPOTACT, TOV KOVOTPOLKTIPIOT®OV, 1 Oldkacior ovAamTuéENg
KaBodNYNTIKOD GYESOGHOD EMKEVIPMOVETAL GTO GYEJAGUO TOL TTEPPAALovTOg Ldbnomng
Kot Oyt dwdoyik®v otadimv. H dwdikacioo AMyng amopdcemv yo v e&éMén g
pafnolokng oladikaciag, onpovpyet éva cvotnua wov meptlapupdavel katd tov Reigeluth
(1996) 115 dpacTNPLOTNTES:

® NG AVAALGNG TOV OVOYK®V KOl TOV YOPOKTNPIOTIKMOV TOV EKTAIOELOUEVMV

e NG ZVVOEOTG TV TANPOPOPIDV TOV OOLTOVVTOL Y10 TO GYEOAGHO KOt TNV

avATTLEN TOL GLGTILLOTOG KoL



e G A&oAdOYNong, dtadikaciog mov yivetal KaTd T SUPKELN THG AVATTUENS TOV
OLOTNHOTOG Kot 1) oroia Bl GLUPAALEL GTOV EVIOTMIGHUO TOV AOVVAUIDV TOV
OLOTNOTOG DGTE VO YIVOUV Ol OTONTOVEVES OALLYEC.

‘Eva onpovtikd 0€pa og ovt T 01001Kacio ivat 1 GUUUETOYN] TOV ATOU®OV TOL
naipvouv evepyd néPog Kot Tailovv amo@acioTikd pOAO g O T1) JAOIKAGT AVATTUENG
TOL K0.H0ONYNTIKOD GYESIUGLOV, 1010iTEPA OTAV GYEOIALETOL [LE GTPATNYIKO GTOYO TOV
TANPOPOPLOKO aAPAPNTIoUO. AvTol OV GYEdAloVY Ba TPETEL VO TAPOVY VITOYT] TOVG
TOPAYOVTES, OTMG EvaL 1] TPOCOTIKOTNTO KOL 1) QUOT TOV EKTOUOEVOUEVDV, TO
TEPPAALOV EQOPLOYNG TOV ATOTEAEGUAT®V TG Lafnotakng dtadkaciag, to embountd
aroteAéopaTo Lanomng Kaddg Kot Toug TEPLoPIoUovs ot dtadkacio pddnong.

O mnpopoprokds aAeafntiondg eival pia KaTdoTtooT, Kotd TNy omoio veicTatol M
duvatodtnto va avalnmOet kot va petadobet | yvaoon. Otav emikpatel avt 1 KOTAGTOON
TO GUGTNLLO TANPOPOPNONG OV dNpovpYeiTal a&lomolel, TapAAANAL Le TNV Tondeio Kot
TNV OPIUOTNTO TOV YPNOTAOV TOV, TO TEYVIKA LEGH LETAPOPAS TNG TANPOPOPIaG, OTTMG
elval o1 TNAETIKOIVOVIES Ko To LEGO EMEEEPYATTAG TNG TANPOPOpPiaG, OTMG vl Ta
nolvpéca/vrep-péca. (multimedia/hypermedia). Avtég ot teyvoloyieg mov
ypnoorotovvron poli | xoplotd ennpedlovy To EKTUOEVTIKA OTOTEAEGLOTO, ETELON OC
oVYYPOVI TANPOPOPLOKY| TEXVOAOYiD ETTPETOVY TN dNovpyia TEPPAAAOVTOC TOL
yapoaktnpiletor amd TAOVG10 TEPIEYOUEVO Kot OEVTIKA TPOPANLOLTA LLE TN XPTON T.).
NG TPOGOUOIMONG TOL GUUPAAAOVY GTNV OVATTVEN TOALUTAMY EUTEIPLOV LdOnoNg
(Jonassen 1994; Reigeluth 1996). Anotéieopa avtg g dtadtkaciog ivat 1
OAANAETIOPOGT TOV OTOLOL LE TV TANPOPOPIa 1] TN YPNOT TOVG, ETCL DOTE VO
evoopatmOel n kavovpila TANpoeopia otnv oN vVEapyovsa doun g yvoons. H
aAAnAemidopaon TG yvmong o€ £va online TepBAALoV amoTeAEl TO EMIKEVTPO TNG
evepyoug padnong. H avtamdikpion og pmTAGELS TOV TAPEYOLV AUECT OVATPOPOSHTNON
cuupddet ot dnpovpyio e yvoons. Emtpénel Tov eKmotdgvoUeEVO Vo, ATOKTHGEL YVAON
Kot 0e€10TNTEC, VO LETOPEPEL TN YVOGT TOV €QUPpUOLOVTOC TV GTOV TPAUYLOATIKO KOGLO
K01 VO GUVOEGEL TN P TIKY £VVOLa LLE TNV TPOKTIKT, TO APNPNUEVO LLE TO
ovykekpipévo (Boyle, 1977; Bransford et al., 1988; Liber, Olivier and Britain, 2000;
Yang, 2001). Ta vrep-keipeva (hypertext) cuotiuato Kot 1 aAAnAenidpacn wropodv va
mopdyovy éva ponotako tepBAALOV S10POPETIKO OO TOV TOPOUSOGIOKO TPOTO
S0oKOMOG V10T EMTPETOVY TOVG EKTAOEVOUEVOLG Vo, eEETALOVV TNV 1010 TEPITTMON)

Eava Kot Eava amd dapopeTikn mpoontikn. H emavelétaon piag évvolag pe S10popeTikd



mopadetypata ypnong Ponddet tovg padntéc va amoktcovy véa avtiAnyn yio to 0&ua,
véeg TPOONTIKEG Kot o€ PaBog yvdon, yioti ta cupepalopeva eotilovy Kavodpleg
ATOYELG TTOL gV KOAVTTTOVTOL OO GAAL GUUEPALOUEVE TTOV AVAPEPOVTUL OTLG 101G
évvoteg (Spiro et al., 1992, Cognitive Flexibility; Spiro et al., 1992 , Knowledge
Representation; Bransford et al., 1988; Liber, Olivier and Britain, 2000; Yang, 2001).

H avémrtuén e mAnpoedpnong £xet oNUOVTIKEG EMOPACELS KOL GTNV EAANVIKNY
KON UOTKT KOWVOTNTO, 1 OTTO{0 GUVELINTOTOLEL TV OVAYKY] KATAKTNOTG EVOS DYNA0D
enimédov mAnpopopilakol arpafnticpov. To (Rmnua tiBeTon mg Tpog to molog Ha
avarapel Tov KaBoonynTikd oyedacd TOV EYYXEPNUATOC Kol TO10G Oa yivel o popéag
viomoinong tov. Ta tedevtaia xpovia, LE TNV €1G0J0 TV VEOV TEYVOLOYLDV
TANpoeopnong kot oty EAAGOa, £yitve pavepn 1 avdykn va gival ot EAANVeEG
BpAoOnKovopot tkavoi va S104E0VY TOVG YPNOTES TOV OKAOLATK®OV, KOPLd,
BpAoOnNK®OV OGS Vo avaKTHGOLV TANPOPOPN G GLVAEY| e Ta Oépata Tov epydlovTat.
Ot BipAroOnkovopot avtipeTtomilovy ta televtaio ¥povia THV AOLVOUIN TOV POITNTAOV
OALGQ Kot LEPOVG TOV EKTTOLOEVTIKOV TPOGMIIKOV VOl YPNCULOTOGOVV Ta TEPITAOK
epyareia tng PpAoONKNG, va un yvopilovy moteg PACELS Eival 01 O KATHAANAES YO TIG
TANPOPOPLOKES TOVS OVAYKES KOl TG VOL YPTCLLOTOU|COVV TV OVOKTNUEVT) TANPOQOpia
OOTEAECUOTIKA, EMEWON AVEEAPTNTO ATO TIG TEYVOAOYIKES eEEAEEIC OV £xovV e1oayDel
oT1g PProdnkec, v elcodo TV online KataAdywv, tnv vmapén twv online ekd6GE®V
TANPOPOPLOKADV TTNYDV, TNV VTOPEN NAEKTPOVIKADV TEPLOSIKADOV, TOV SLOSIKTVOV KOl TOL
World Wide Web, o1 yprioteg paiveton 0Tt 0ev ivan opKeTd EKTOIOELIEVOL VO,
aE10TOCOVV ETAPKDS TOV TAOVTO TWV TANPOPOPLOV GTIG OTOIEG LTOPOVV VAL £XOVV
npocPaon péca and Tig PipArodnKeg Tovg.

O dmeTOUEVOG TANPOPOPLAKOS AVOAPOPNTICHOG XpetdleTol va mapbel coPapd
vdym omd ta [dpvpaTa £161 doTe 01 axadNuaikéc fipAodnkeg va mapéyovy v
EVKALPI0 GTOVG YPNOTEG TOVG VO AE10TO10VV OAEC TIC TNYEG TANPOPOPTONG KOl VOl
oupupdriovy armoterecpatikd ot dwa Plov ekmaidgvon. Ot ypnoteg Tpénet va
TPOCPELYOLV 6TOVG PLA0ONKOVOHOVG Kot Yo vo LdBovV Tmg opyavAOVETOL T
TANPOPOPia, THOG TPETEL VO KAVOLV avalTnon, Vo TV oVaKToUV Kot vo TV a&loAoyovv
(MOTE VO TNV YPNCLLOTOCOVV OTOTEAECUOTIKA MG QPOLTNTEG KOl OPYOTEPD (G
emotpoveg 1 teyvikol. Ot EAAnvucég axadnuaikég Bipitodnkec, yio Toug wo ndve
AOYOVC TPETEL VO, TEPAGOLV GE Wi0 EVEPYT GLUUETOYN OTNV EKTOOEVTIKN dlodIKaGia,

TPOAYOVTOG TN CNUOGIN TOV TANPOPOPIAKOD OAPAPNTIGHOD KoL TOV EKTOLOEVLTIKO POAO



™¢ PrPAodnkng pe otdyo va yivouv ké€vipa pabnong kot ektaidcvong (Clyde, 2002).
AVTO¢ 0 oTPATNYIKOS GTOYOG Y1aL TN LETAUOPP®OT TG PA0ONKNG 08 HEPOS NG
EKTTOIOEVOTG KO TNV EVOOUATMOT] TNG XPNONG TNG 0T pLobnotokn dadikacio amortel
EPQ oo TN POVANGCT TOV EKTALOEVTIKOV GLGTHUATOS KOl OPYOVOSIUKES aAlayEc. Emelon
CUUP®VO, LE TNV TLO TAV® TPOOTTIKY|, PAcIKOC 6TOY0G O Tpémet va lvat 1) 014000T TOL
TANPOPOPLOKOL OAPAPNTICHOD, EVOOPPOVOVTAG TN YPNON TNG TEXVOLOYING TNG
TANPOPOPNONG KoL TOV EMKOVOVIOV Ypeldletatl va Pertiodel mapdAinia n modtra g
dwackaiag ypriong Tov ueBod®mV TANPOPOPNONG.

[No v avapaducn tov tpomov ddackariog ypetaletor n avdntuén cuvepyaciog
AVAUESO GTO EKTOOEVTIKO TPOGMOTIKS TMV WOPVUAT®V Kot TOVG BA10ONKOVOHOVG TV
aKadNUATK®V BiAodnK®V Kot puoikd 1 Bedtioon g vAKoTeYVIKNG bodouns. H
ocvvepyosio avtn Bo amédIde GLVOEOVTAG TNV EKTAIOELON YL TNV AVAKTN G| TG
mAnpoopiag pe ta facikd podnuata kabe emotuns. Osmpovue 4Tt yio va
OVTILETOTIGTEL O TANPOPOPLOKOS VOAPAPNTIGUOS, YperaleTorl va peretndel n elcaywyn
010 TPOYpappo podnudTev ke emotnung evog LobMIOTOC oYEIOCUEVOL amtd E1O1KO
emoTpova kot ipirodnkovopo mov yvopilel To CLGTAATA KoL T JlAOTIKAGT0
VAKTNONG TANPOPOPLOV OAAG KOL LLE TN CUUUETOYT OLLADOS QOLTTMV oL Oa
GLVUPEALOVY OTOTEAEGLLOTIKA GTOV EVIOTIGUO TOV OVOYKDV TOV QOLTNTMOV.

[Tpoteivetat, SNAodn 1 elcoywyn evog LOBNUATOS TPUOV SOOKTIKGOV HOVAd®V, oL o
JdaoKeTAL 6TO OEVTEPO 1| TPiTO EEAUNVO TOV GTOVODV, apoV ot portnTég Ba eivar og
0éom va evTomicovV TN GYECGN TOV VITAPYEL AVAUEGO GTO TPOYPOLLLO LB UATOV TOVS Ko
7O TPOHYPOULO TOV GTOYEVEL GTOV TANPOPOPLakd aApapnTicud. [ToAAég peréteg €de1&ov
Ot éva T€1010 TPAYpappa Ba Tpémel va mapovstaletal dtav ot padntég avayvmpilovv
v avaykn (Herrington, 1998; Harley, 2001). Erniong mpoteivetan va dnpovpyndet Eva
Computer Assisted Instruction (CAI) hypermedia cvotnpo mov Oa ypnopomombel cav
eyyepiono yo to uddnua.

X1y mpoomdOeia Yo T d1dd06N TOL TANPOPOPLAKOD AAPAPNTICHOD, TO
eknadeuTikd mpocwnikd twv AEI/TEI eivar o€ kakvtepn B€om amd toug
BpAoOnKovopovS TV aKkadnUaTKOV BAoONK®OV Yo va fondncovy tovg portntég va
KatoAdBovv 4Tl 0 TANPOPOPLaKOS aAPAPNTIoUOG Elval amapaitnTo oTotyElo Yo T Abon
TPOPANUATOV TOL £Y0VV GYECT LE TIG GTOVOEG TOVS, APYIKE, KO TOV ETOYYEALUATICUO
T0VG, apyotepa. Ot BifAodnkovopol Opmg eivar avtoi mov Exovv e€otkelwbet pe v

VIapEN TOV EKATOVIAO®MV TNYOV, EVIVTOV Kol NAEKTPOVIKOV, GUYYPOVOV KOl
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VOO POLUK®V, TTOL VILAPYoLV ot PiAodMKn. Elval dpa avardeevktn n 160TIuN
ouvepyacio TV 600 TAEVPOV Y10 TOV GYESAGHO UG TPOSTADELNG KOBOPIGLOV TG
KaBoIMYNTIKNG GTPOTNYIKNG OV Ypeldletal yio va Yivouv mpocPdciueg ot TAnpogopieg
TOV TNYOV 6€ KA portnt ko emotnpova. H otevi) cuvepyacio Kot ot cuveyei
ocv(NmMoelg avapesa ota dVO PEPT Ba KaBodNYNGOoLVY GTNV AVATTVEN ATOTEAECLATIKMV
TPOYPOUUATOV TANPOPOPLOKOD OAPAPNTIOUOV. Ze £va, TPOHYPOLLLO TATPOPOPLUKOV
aAeapnTicpol arotteital n cuvepyacio TV PIPAOONKOVOL®Y [LE TO EKTAOEVTIKO
TPOCMOTIKO, MGTE VO OPLGTOVV 01 TANPOPOPLIKES SEEIOTNTEG TTOV YPELALETAL VO
avamtuyBovv pe to Tpdypappo padnuatov. 'a va yivel Opmg pio amodoTikn cuvepyacia
petald PAOONKOVOUMV KOl EKTOUOEVTIKOD TPOCOTIKOD TOV I0PVUAT®V TG
TprtoPdOpiag exmaidevong TPEMEL VL VO YVOPLOTEL ) OLGLOCTIKY 1G0T TOV
SPOPETIKDOV pOL®V TV 0Vo TAevp®v (Higgins & Cedar Face, 1998). Avti
aAAnAoavayvapion o eréABel dtav Ko ta 000 pEPN amodeifovv 0Tt eivon tkavd va
EMUEPIOTOVV TIG EVOVVEC EVOG TETO10V TPOYPALLLOTOG.

To mo advvato pépog pag tétolag cvvepyaoiog eivat ot fipAtodnrovopot. Ot
BipAtodnkovopot ypetdlovtar moAloHg Kol S1POPETIKOVG TPOTOVS VTOGTNPIENS Yo VOl
GUUUETAGYOVV GTOV GTPATNYIKO GYESIOGHO KOl TNV EKTOLOEVLTIKT) TPOGTAOELD Yo TN
S1ad06M TOV TANPOPOPLAKOD OAPAPNTIGHOD. O SEEIOTNTEG TTOV OTOLTOVVTOL Y10 TN
JoVLAELY VT O SOACKOVTOL QLTY) TN GTIYUN OTIG GYOAES BipAodnkovopiog oty
EXLGSa. Eragietan otoug id1o0vg Toug BifAtodnikovopovs va avaidfouv Ty ETpudpemon
TOVG Y10 VO OvVTATOKPLO0UV GTO VEO POLO TOL EKTOUOEVTIKOD TOV TATPOPOPLOKOV
aApafnrtiocpov. ['a toug BipAtodnkovoovg Tov 10M ExovV amoPolTnoel BempovvTon
OTOPOATNTEG KATOLEG LOPPEG LETEKTOUOEVONG €1TE e TN LopeN cepvapiov 1 / kot
LETATTUYLOK®V TPOYPOUUATOV, OCTE Vo 010ay0o0V ot emmAéov 6e510TNTES OV Bl TOLG
mBovVv oto dueco péArov. H katavonon tov facikdv Bempiov pddnong, n
EKTTAIOEVLOT GTNV EQUPUOYT KOl AVATTUEN KPITIKNG OKEYNC, 1] KATAVOTOT) KOl EPOUPLOYT
TOV KOOI YNTIKOV GTPATNYIK®OV Kol NG TEXVOAOYiag TG TANpodpNnong ivarl Leptkég
amo TIS IavoTTEG oL Ba Tpémel va, dtabétel mAéov o PAoOnKovOpoC, TOv 0 POLOG TOL
petaBdiiet kot avaPaduilet T cLUPoA TOL GTN GUYYPOVI KOWVOVIO TOL OVTOY®OVIGLOV

KO TG TANPOPOPLOKNG TANUULPIONG TOV oG KOTAKAVEEL.
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